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How can mobile learning
and technologies benefit
students in learning a
second language ?

As a second language teacher,
finding ways to bring authentic tasks
to language learners has always
been part of my teaching. | will be
considering the benefits of mobile
learning as well as the challenges it
brings to teachers and students
while teaching and learning a second
language.
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Kukulska-Hulme et al. (2015) state that mobile technology allows for “teachers and learners to be active participants in
making and shaping language learning.” They also add that the philosophy of good language teaching includes active
participation of learners and teachers when “learners take responsibility for their own learning” and teachers support. This is
good language philosophy. “Mobile technologies enable the implementation of this philosophy in ways that were previously
impossible.” The authors mention that mobile technology allows students to do the following:

° create and share multimodal texts ° communicate spontaneously with e  capture language use outside the
people anywhere in the world classroom
° analyse their own language production ° construct artefacts and share them with ° provide evidence of progress gathered
and learning needs others across a range of settings, in a variety
of media.

“The learner should be brought to see the potential of becoming personally empowered in his or
her language learning, with the possibility of becoming part of an online community of learners.”
(Godwin-Jones, 2018)



~ How to use mobile learning the language classroom ?

-taking in data from the learner and -connecting learners/performers

Quinn’s 4Cs provide a snapshot of how processing it with others

learning is enhanced using mobile . .
. 9 .. 9 . Students use apps such as Google Docs, Explain Students can share their created projects
devices. (DesigningMLearning, n.d.) Everything, Book Creator or Pictello to combine with peers, parents and teachers through
information into a deliverable project format, such youtube, email and apps to communicate

as video or book, to show learning. their learning.

-taking in data from sensors including camera,

-the provision of media (e.g. documents,
GPS, etc, and saving for sharing or reflection

audio, video, etc) to the learner/performer
Students used Ipads and apps to

document findings, such as take pictures,
videos and notes on field activities.

Students searched the internet for
pictures and information on Riparian
Zones to compare to local information.



Godwin-Jones, R. (2018) suggests using tablets and smartphones functions that support communication and multimedia use.
These can be used to support collaborative learning as as well as explore virtually, outside the classroom, to connect to native or
more proficient language speakers. All of these tools provide support for second language learning even if they weren'’t created
for that purpose. They provide opportunities for learners to practice their oral, reading, writing and listening skills by completing
authentic tasks.

“Mobile learning technologies clearly support the transmission and delivery of rich multimedia content. They also support
discussion and discourse, real-time, synchronous and asynchronous, using voice, text and multimedia.” (Traxler, 2007).



Applications to Support Language

Some examples from Godwin-Jones, 2018 Freemium Apps
are: Duolingo and Babbel to practice words
and phrases. Boukili to listen to reading
=> Free Apps and to record yourself read. Epic Books
to listen to reading and to practice
reading. Book Creator, Pictello, and
Explain Everything, let you create by
recording voice, adding text and images.
Show me acts like an interactive
whiteboard which lets you record voice.

Facebook and Twitter are social

media sites that allow learners to post
or comment by writing and reading..

Video-conferencing

Skype and Google Hangouts allow
for oral and listening skills to be It's important to understand what the app can do to
practiced in the target language. support the language learning goal in order for it to
become a successful tool for the learner.
These are examples of apps that can be used for
older students or used with the teacher.



https://www.facebook.com/
https://twitter.com/?lang=en
https://www.skype.com/en/
https://hangouts.google.com/
https://www.duolingo.com/
https://www.babbel.com/
https://boukili.ca/en
https://www.getepic.com/app/
https://bookcreator.com/
https://www.assistiveware.com/products/pictello
https://explaineverything.com/
https://www.showme.com/

Different tools for different ages and learning objectives.

Students in K-3

Students in grades 4-6

Studentsingrades 7 to 12

Different devices offers
different tools. Being
careful in choosing wisely

will save time and money.
It is important to have
devices but it is also
important to think about
the necessity and task
outcome first.




When teachers of different languages teach, they may consult
the CEFR (CEFR, 2015). The Common European Framework
of Reference (CEFR) is a language reference guide which helps
define levels of learning, teaching and assessment. It gives a
description of what language learners can do at different
stages of their learning. According to the CEFR, we can
consider 5 skills for second language learners :

Spoken Interaction
Spoken Production
Listening

Reading

Writing
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“The CEFR organises
language proficiency in six
levels, A1 to C2, which can
be regrouped into three
broad levels: Basic User,
Independent User and
Proficient User, and that can
be further subdivided
according to the needs of the
local context.” (CEFR, 2018)



The CEFR provides a number of assessment
grids and scales to monitor levels of language
proficiency. This grid allows learners to
self-assess with “can do” statements.

In Burston, J., Athanasiou, A., & Neophytou-Yiokari, M.
(2016), the goal of the Cyprus University of Technology
was to “increase students’ linguistic competence to allow
them to function professionally in English as
independent learners in all four skills: listening, reading,
speaking and writing in a course over 2 semesters. It
showed that Internet resources, in particular YouTube
and various Google applications (Google Drive, Google
Docs, Google Scholar, Google Slides, Hangouts) were
used to provide and organise online content as well as to
support students in the production of written and oral
materials based on discipline-specific input. The authors
concluded that using technology played a significant role
in achieving the “can do” statements. Online
collaborative work motivated learners and there was an
improvement in the basic language skilled learner.

Figure 5

1.2 Self-assessment grid

I can read with case

f | virnsally all forms of

when defivered at fast
native speod. provided |
bave some time 10 get
familiar with the accent.

1 can understand extended
speech even when it is not
clearly stnuctared and
when relationships are
ocaly emplied and not
signalled explicitly. [ can
understand television
programmes and films
without too much effort

1 can understand extended
specch and lectures and
follow even complex lines
of argumest provided the

mast TV news and
current affairs

1 can understand the main
points of clear standard
speech on familiar matters
regularty encountered m
work, school, leisure, etc. |
can understand the main
point of many radio or TV
progrmmes o current
affasrs of topecs of person
or professional imerest
when the delivery is
relatively slow and clear.

T can understand phrases
and the highest frequency
vocabulary related o
arcas of most immediate
personal relevance (e.g
very basic personal and
family informaticn,
shopping, local
geography . employment).
1 can catch the main point

Tcan recognise familar
wonds and very basic
phrases concerning
myself, sy family and
mmediate concrete
surrcundings when people
speak slowty and clearly

the written language.
including abstract.
structurally or
linguistically complex
texts such as manuaks,
specialised articles and|
Isterary works.

I can read articles and
reports concerned
with contemporary
problems in which the

I can understand texts
that consist mainly of
high frequency
everyday or job-
language. | can
understand the
descriptson of cvents,
feelings and wishes in
personal keticrs

Tcan read very short.
simple texts. | can
find specific.
prodictable
information in simple
cveryday matcrial
such as
advertisements,
prospectuses, menus
and timetables and |
can understand short
simple personal leticrs

I can understand
familiar pames, words
and very simple
sentences, for
cxample on ootices
and postens or in
catabogucs.

Tcan take pant cHortlessly @
any coaversation o descussaon
and have a good familsrity
with idiomatic expressicns and
colloquialisms. | gan express
myself fluently and convey
fincr shades of meaning
precisely. If 1do have a
problem 1 can backtrack and

other poople arc hardly aware
of .

Tcan cxpress mysclf fucatly
and spontancously without
much obvious scarching for
expressions. | can use
Language fexibly and
effectively for social and
professional purpases. | can
formulate ideas and opinions
with precisson and relate my
contribution skilfully to those
of other speakers

1 can interact with a degree of
fluency and spontanesty that
makes regular mteraction with
native speakers quite passible.
1 can take an active part in
discussion @ familiar contexts,
accounting for and sustaning
my views.

1 can deal with mos? sstuations
hikely to arise whilst travelling
an anca where the language is
spoken. | can enter unprepared
mto conversation on topics that
are familuar, of personal interest
or pertincat W everyday life (e.g
family, hobbies, work, travel an
currem events).

Tcan communicate i simple
and routine tasks requiring a
simple and direct exchange of
mformation on familiar topécs
and activities. | can handle
very shon secial exchanges,
even though 1 can't usually
undentand cnough 1o keep the
comversation goeng myself

Tcan interact in a simple way
provided the other person is
prepared 10 repeat of 1

things at a slower rate of
speech and belp me farmulate
what I'm trying to say. | can
ask and answer simple
questions in arcas of
emmediate nced of on very
famaliar topics

I can express mysclf
with clarity and
precision, relating to
the addressee
fexibly and

effectively in an

T can wrate letters
highlghting the
personal significance
of cvents and
cxpericnces.

Tcan wrwie personal
letters describing
cxpericnces and
impressicas,

| can wrste short,
simple notes and
messages relating to
matters in arcas of
ummediate need. |
can write 2 very
ssmple personal
letter, for example
thanking sameane
for something

I can wrate a short,
sample postcand, for
cxamples wnding
holiday greetings. |
can fill m forms with
persanal detasls, for
example entering my
name. natsonality and
address on a hosel
istration form

effective bogical structure
whach helps the recipuent
notice and remember
sgnificant points.

1 can present clear,
detailed descriptions of

points and roundsng off
with an appropaate
conclusion

1can present clear, detai
descriptions on & wide
range of subjects related to
my field of interest. | can
explain a viewpoint on a
topical issuc giving the
advantages and
disadvantages of various
opticas.

Tcan connoct phrases in a
ssmple way i order 10
describe cxperiences and
events, my dreams, hopes
& ambitions. | can briefly
give reasons and
explanations for opinions
and plans. [ can narrate a
story or refate the plot of a)
book or film and describe
my reactions

1 can use a semes of
phrases and sentences to
describe in simple terms
wy family and other

people, living conditions, | ..

1 can write clear,
smocthly flowing text
m an appropriate style
1 can write complex
letters, reports of
articles, which peesent a
case with an effective
logical structure, which
belps the recspicnt 10
remember

T can cxpress myself in
clear, well-structured

1 can write detailed
expositions of complex
subjects in an cssay or &
report, underlining what
1 consider 10 be the
salient issues. | can
write different kinds of
texts in a style
appropnate to the
reader in mind.

1 can write clear,

text om a wide range of
subjects related to my
mterests. | can write an
essay of report, passing
on information or giving
ressons in support of oc
agains: a particular poent|

of view

Tcan write
strasghtfocward
connected text on
topics, which are
famsliar. or of personal
mnterest.

1 can write a senies of

simple phrases and

sentences finked with

simple comnectars ldke
™ and

ey oducational background .

and my prescat cr mast
recent job

Tcan usc sunple phrases

and sentences to describe
where 1 live and people 1
Kasera

Tcan write semple
ssolated phrases and
wotences




In considering Quinn’s 4Cs to
enhance learning with mobile
technology as well as have students
use the CEFR to ensure they have a
clear understanding of language
goals has been a way to include tech
to support language learning at the
surface. Now, there needs to be
thinking towards 21st century skills
in language learning with mobile
technology in order to transform the
learning experience to extend
further outside the classroom.



Synergy Project
2017/2018:
Inquiry Beginnings...

Book Creator

Pictello
| had the opportunity to participate in a

SetBC Synergy Project with my grade %
class. This project had us investigate the

use of Ipads to support language r‘ : '1 Exp|ain Everything
learning in the French Immersion O -
classroom. The project required us to L 4

sample 3 Apps: Book Creator, Pictello

and Explain Everything. | had the

flexibility to create learning around the My final Synergy Project can be found at
use of these apps to help my students

show their learning in the French
language. My classroom Synergy Project Edublog can

be accessed at


https://bookcreator.com/
https://www.assistiveware.com/products/pictello
https://explaineverything.com/
https://prezi.com/view/G67UHxwxXPRFEPXxs5YT/
https://prezi.com/view/G67UHxwxXPRFEPXxs5YT/
http://batwood.edublogs.org/

Task

In groups of 3, students
took pictures and added
text about themselves.
These books were
emailed to a student
who was at BC
Children's.

This activity allowed students to manipulate the app and learn about
how it could be used to support them with using French vocabulary as
well as express their creativity.


https://bookcreator.com/

Task

In groups of 3, students
took pictures, added
text and voice to explain
the use of snowshoes.
Each group presented
their work to the class.

Pictello : Les raquettes

Student Sample pictello:/import_1577-4065

Pictello allowed students to use the Ipads outside of the classroom to
make videos and show the use of snowshoes. They recorded their
voices to explain or read the text screens they had written.


https://www.assistiveware.com/products/pictello

Explain Everything and Gommunication

Task

In groups of 3, students
had to choose an
emotion and show their
understanding with text,
images and voice.

This activity allowed students to experiment different features of the app
which let you animate, screencast, narrate, import and export. It offers
great options to use voice and text in the target language.



https://explaineverything.com/

Figures 6, 7, 8



A pedagogical framework for mobile assisted language teaching and learning
(Kukulska-Hulme et al., 2015)

Different devices offer different tools
This framework has worked in REFLECTION to help learners. Educators and
my classroom to make How does the learners need time and practice to
language teaching and g explore the different possibilities of
IearnTg (rﬁl(le(;/ar}tlas well as on learning? device use. In my class, | have used
meet individual language Deploys teacher Makes use of multimodality, Ipads to demonstrate how to _use
needs. For example, | use experience, teaching seamlessness, Google docs as a collaborative
Google docs to help students strategies, effective ) writing tool. Students used the same
task designs collaboration
use speech to text to help type Teacher S doc to add words on an explored
B evice B
an assignment as well as use / WEASm aatiiiae \ theme and consulted the list and
made changes and updates as

the predictive text feature to
R REHEARSAL

ensure proper spelling and e gg’;‘iﬁ:‘? /" How does How does the activity needed.

vocabulary is used. AR improved ity [ theactivity | make the most of
language proficiency exploit these | circumstances and
and other outcomes? \ aspects? / resources to enable
more practice?
\ = Learner /
mobilities
Being able to connect through social Responds to diversity Takes account of . X X
media and the world keeps learners hm cmlnmugicahlon plafeszand tnltmes' Teaching and leaming with Ipads have
channels and evolving contexts, cultures, :
thinking and usind lan ug o language tse learners’ goals enabled my students to learn outside the
contin 90 o Th'g bengef'tg ~tudent ooy / walls of the classroom by taking videos and
inuously. Thi its stu . . .

who have tgeir own devices because ~ How does the activity relate .plctlures. This allowed them to show learning

f their ability ted t to ever-changing contexts in different ways as well as teach them about
?heirec;?gailtallIcyoncw)rifrzlit(i:;sngﬁfs%e gf of language use? extending learning independent of time and

space.

school. It's learning in real time! . P

Language
dynamics

Figure 9

“One of the key aspects of successful mobile learning of English that the framework highlights is the use of
activities which exploit a dynamic language and technology environment while drawing on the distinctive
capabilities of teachers and learners.” (Kukulska-Hulme et al., 2015)



Pedagogical Framework: Planning

Using the pedagogical framework, teachers can design learning activities using the 4 connecting concepts to considering
to mobile language learning according to Kukulska-Hulme et al.( 2015).

e  Outcomes: How does the activity lead to
improved language proficiency and other
outcomes?

Here are a few ideas: identify gaps in knowledge, taking notice of
how language is used, connecting basic to proficient learners,
connecting to the real world and developing digital literacy

e Inquiry : How does the activity relate to ever
changing contexts of language use?

Mobile devices are used as tools to capture and share language
data, as well as used to pose questions and look for answers in the
online world.

e Rehearsal : How does the activity make the most of
circumstances and resources to enable more practice?

It offers a stimulating and supportive environment which engages the
learners to practice in the target language outside of the classroom. It
offers chance to provide and receive feedback as well as offers
differents ways to express language such as texting.

e Reflection: How does the activity design ensure
reflection on learning?

Here, the learner gets to reflect on “what has and has not been learnt
or understood, how it may be applied, how to improve and progress,
what new learning goals may be set and so on. Mobile devices can
assist in this process, enabling more frequent reflection.”




Enhancing and Transforming Learning in the Classroom

During my SetBC Project in exploring mobile devices to support language learning in the classroom, |
was exposed to the SAMR model. At that time, | didn't really understand how | could implement this
model. After using the IPads for a year and seeing the benefits they brought to learning, | now feel | have
a better understanding of how to transform learning. | had to get comfortable with the technology and
the changes | was making in my teaching.

The SAMR Model is described as a framework that allows educators to change the learning by including
technology. “Effective technology integration happens across the curriculum, encourages higher-order
creative and critical thinking skills, problem solving, collaboration and results in transformational

learning.” (Shiller, 2000)

Using the SAMR Model by Dr. Ruben Puentedura,
consists of using technology at 4 levels of learning.
This tech implementation meets 21st Century Modification
Learning skills.The first 2 levels of substitution and Tech allows for significant task redesign
augmentation are when technology enhancements are
provided as tools substitutions. The work does not
change. The 2 upper steps are when the
transformation takes place. There is redesign and new
tasks created which supports 21st century skills.

uonewiojsues]

Tech acts as a direct tool substitute, with no
functional change

Figure 10



Class Task

Research

i presentation on | understanding with| video and text in :
Presentation the iPad Explain Everything|Movie Presentation Presentation

Assessment

I

Substiufon - (WEAUqmeNtafon Modficaton |l Redeiton

Notes taken using | Students choose

Using safari to Bookmark and | Download and
copy and paste | share notes using | annotate with

information the share button Notability

Make a keynote Demonstrate Combine audio,

. . Sent by email Shared Dropbox . :
File sharing every)iesson talder Showbie iTunes U

Open PDf from | Use dictionary & oI

email search document Notability & iBooks

marking script \ Showme & iMovie i

Figure 11
SAMR video (Retrieved from
https://www.youtube.com/watch?v=9b5yvgKQdqE &feature=youtu.be)

AR Model [
:

All students use Teachers

Note I'aking ot Notas their own notes app Notability for all access fo all
notes student’s notes.

Collaborative
Mindmaps

Nearpod

documents in Interactive iBook

Google form test | “Creative rojects | Creative Assignments
Google form test [ with automatic | with Strip Designer| with audio f

Using this example of the
SAMR model in language
learning gives educators
options to maximize the
level of engagement in
second language learners.
It also allows for flexibility in
learning and shows
relevance in using mobile
learning to improve
language learning. This
levelling system can
accommodate language
learners by meeting them
at their level. The attached
video shows ways to use
the SAMR model to
transform language tasks.


https://youtu.be/9b5yvgKQdqE
https://www.youtube.com/watch?v=9b5yvgKQdqE&feature=youtu.be

Guiding Question: In what ways can mobile learning and technologies be utilized so as to benefit
students (learning a second language) and (second language) teachers both in and out of the
classroom? Here are some examples.

Silieen lleacnel




S

; . | believe that mobile technology does help learners

- with acquiring or becoming more proficientin a
language. Offering choice, hands on practice and
support with personalization definitely motivates and
gives learners safe places to practice and experiment
with language learning. Using devices and tools offers
options for language manipulation at various levels. |
would like to investigate the level of depth in which
they could learn a language.

B — ;;”"“‘

Moving forward.witi
) P e e One question | would like to explore would be : “How
I Ve reseadq rCh cU /1 can pairing the CEFR framework with the pedagogical
o framework for mobile assisted language teaching and
learning using the SAMR model, increase language

proficiency at different grade levels?
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